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Abstract: This research was carried out to improve the student’s 
comprehension in reading descriptive text by using 3-2-1 strategy. It was 
a Classroom Action Research which was conducted in three cycles. The 
subject of this research was grade XD, numbering 36 students. The data 
was collected using observation checklist and field notes. It also used 
mean score. The results indicated the student’s comprehension in reading 
descriptive text improve very well by applying 3-2-1 teaching strategy. 
The improvement to students’ reading comprehension was better in the 
third cycle than the first and second cycle which was shown by the 
percentage of student’s achievement. In the first cycle, the students 
achieved 55.55% ; in the second cycle, the students achieved 71.66%; 
while in the third cycle, the students achieved 75.27% 
Keywords : 3-2-1 Strategy, Descriptive Text, Comprehension in 
Reading  
Abstrak: penelitian ini dilaksanakan untuk meningkatkan pemahaman 
siswa dalam membaca teks deskriptif dengan menggunakan strategi 3-2-
1. Penelitian ini adalah sebuah penelitian tindakan kelas yang 
dilaksanakan dalam tiga siklus. Subjek dari penelitian ini adalah kelas 
XD, yang berjumlah 36 siswa. Data penelitian dikumpulkan melalui 
ceklis observasi dan catatan lapangan. Analisa data juga dilakukan 
dengan cara mencari nilai rata-rata. Hasil penelitian ini menunjukkan 
pemahaman siswa dalam membaca teks deskriptif meningkat sangat baik. 
Dengan menerapkan strategi mengajar 3-2-1. Peningkatan pemahaman 
siswa lebih baik pada siklus ketiga daripada siklus pertama dan kedua. 
Sebagaimana yang ditunjukkan oleh hasil persentase dari hasil yang di 
capai siswa. Pada siklus pertama, persentase siswa adalah 55.55%; pada 
siklus kedua persentase siswa adalah 71.66%; sedangkan pada siklus 
ketiga, persentase siswa adalah sebesar 75.27% 
Kata kunci : Strategi 3-2-1, Teks Deskriptif, Pemahaman dalam 
membaca   
 
eading is an important skill to be developed in the teaching and learning 
process at schools. The aim of reading is to get the meaning or message of a 
text. Students have to be able to comprehend text.  It will be easy to understand a 
text for those whose good reading competence. Byrnes (1998 : 8) explained that 
reading is an interactive process that goes on between the reader and the text, 
R 
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resulting in comprehension. The text presents letters, words, sentences, and 
paragraphs that encode meaning. The reader uses knowledge, skills, and strategies 
to determine what that meaning is. 
Kamil, et al (2002:14) stated: Comprehension is the process of deriving 
meaning from connected text. It involves word knowledge (vocabulary) as well as 
thinking and reasoning. Therefore, comprehension is not a passive process, but an 
active one. The reader actively engages with the text to construct meaning. This 
active engagement includes making use of prior knowledge. It involves drawing 
inferences from the words and expressions that a writer uses tocommunicate 
information, ideas and viewpoints. 
Based on the definition above, it can be concluded that comprehension is 
about the content of the text that takes an active process; related to the meaning 
construction. In descriptive text, comprehension is important to work out 
identification and description. By having the comprehension, the students are 
aware of how well they understand a text while and after reading the text. 
The students who understand what they are reading, can more easily go 
beyond the given information in order to predict, infer, and make connection. 
Students will have personal feeling or reaction to what they are reading. Students 
are keen and interested in using the text as a way of obtaining information, 
learning new ideas, and as source of enjoyment. Torgesen cited in Kligner 
(2007:8) says that reading comprehension is thus a cognitive, motivitional, and 
affective activity. 
The purpose(s) for reading and the type of text determine the specific 
knowledge, skills, and strategies that readers need to apply to achieve 
comprehension. Reading comprehension is thus much more than decoding. 
Reading comprehension results when the reader knows which skills and strategies 
are appropriate for the type of text, and understand how to apply them to 
accomplish the reading purpose.  
According to Harvey and Goudvis (2000) there are six main strategies of 
teaching reading comprehension: (1) Make connections : readers connect the topic 
or information to what they already know about themselves, other texts, and the 
world. (2) Ask questions : reader ask themselves questions about the text, their 
reactions to it, and the author’s purpose for writing it. (3) Visualize: readers make 
the printed real word and concrete by creating a “movie” of the text in their 
minds. (4) Determine text importance : readers (a) distinguish between what’s 
essential versus what’s interesting, (b) distinguish between fact and opinion, (c) 
determine cause-and-effect relationships, (d) compare and contrast ideas or 
information, (e) discern themes, opinions, or perspectives, (f) pinpoint problems 
and solutions, (g) name steps in a process, (h) locate information that answer 
specific questions, or summarize. (5) synthesize : readers combine new 
information with existing knowledge to form original ideas, new lines of thinking, 
or new creations.  
From the observation done in the classroom, the researcher found some 
causes why the unwanted results of reading class emerge. First, the teaching 
method used in the class to teach reading was conventional teaching method. In 
this model, the activities were teacher-centered and the students did not have 
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enough opportunities to share their ideas to others in the class. Students just 
became the followers and depend on the instruction during the teaching and 
learning process. The students were asked to read the text, to find the difficult 
words, to translate the text, and to answer the questions based on the texts. It was 
known that the teaching method had an importan influence to improve the 
students’ ability in learning the material. Therefore the teaching method used 
should motivate the students to be active during teaching learning process. 
Second, the low motivation of students in learning reading. The students felt 
that reading was a difficult subject to be mastered. Many of them did not know 
strategies usually used in reading. They thought that to read and to understand an 
English text one should master many vocabularies, and to open dictionary while 
reading a text to search the meaning of the words one by one would take much 
time, and they were unwilling to do that. 
Based on the competence standard in the syllabus of second grade of junior 
high school called School Based Curriculum (Kurikulum Tingkat Satuan 
Pendidikan (KTSP)), students are expected to be able to write simple paragraphs 
in descriptive, recount, narrative, procedure and report. In this research, the 
researcher focuses only on the Descriptive text. 
Descriptive text is a form of writing that tells what someone or something is 
like. According to Priyana (2008:39) a descriptive text focuses on the 
characteristic features of a particular thing, e.g. a person, an animal, a thing. 
Descriptions are usually organized to include : (a) an introduction to the subject of 
the description; (b) characteristic features of the subject, e.g. physical appearance, 
qualities, habitual behaviour, significant attributes. 
Wignell (1994:208) states that the social Function of descriptive text is to 
describe a particular person, place, or thing. Which has the social function to 
describe the real thing; it can be person animal place build and so forth. The 
generic structures of descriptive text are identification and description: 1. 
Identification; identifying the phenomenon to be described, 2. Description; 
describing the phenomenon in parts, qualities, or/and characteristics. According to 
Hammond (1992) the description text has dominant language features as follow: 
using Simple Present Tense, using action verbs, using Passive Voice, using Noun 
Using Adverbial Phrase. In comprehending this kind of text, the students are 
expected to be able to reach the literal comprehension, inferential comprehension 
and to understand the text structure. 
Furthermore, descriptive text also consists of generic structure as folows: (a) 
identification: the introduction of the describing object, (b) description : the 
description of the detail information about the object.  
To solve the problems above, especially the second problem, the researcher 
decided to use one of many teaching strategies s to improve their ability in reading 
comprehension, namely 3-2-1 teaching strategy. The 3-2-1 strategy is an active 
and meaningful method that helps students engage and interact with the text 
(Zygouris-COE, et. al, 2005: 381). The reader has an active role in interpreting the 
text. In other words, the reader is more than a passive participant who receives 
information, and the active text makes itself and its meanings known to him. 
Among the interactive reading strategies, the 3-2-1 strategy helps students 
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participate by summarizing ideas from the text, encourages them to think 
independently and invites them to become personally engaged in the text. 
Students can use the strategy either while or after reading a textbook, a novel, an 
article, or other instructional text (Alsamadani, 2011: 184). Akkbar (2008) used 3-
2-1 teaching strategy in her previous research. She used a pre-experimental study 
and focused on descriptive text. In her research conducted in SMP Negeri 13 
Pontianak in academic year 2007/2008, it was found out that there was an increase 
of the students’ scores of reading comprehension from pre-test to post-test after 
they received treatment (from 175.9 to 285.9). There was also the significant 
difference of the score in which the data put in t-test. It means that 3-2-1 teaching 
strategy was effective in teaching reading comprehension. The research done by 
Mela Afrina Sintia Sari (2013) also supported Akkbar’s research about 3-2-1 
teaching strategy. In her research, she found that teaching reading using 3-2-1 
strategy was good to improve students’ reading skill. Another research also done 
by Rafdinal (2012). He found that 3-2-1 strategy has significantly help to improve 
students’ reading skill, especially in comprehending main problem and idea in the 
text.  
Because of those reasons, the researcher applied the same strategy with 
different type of research, that is Classroom Action Research  and she focused on 
the descriptive text. The teaching strategy is applied to the Eight Grade Students 
of SMP Negeri 12 Pontianak in order to achieve the learning objectives. 
Zygouris Coe, Wiggins, and Smith (2004: 381)  stated 3-2-1 is a reading 
strategy that requires students to participate in summarizing ideas from the text 
and encourages them to think independently and invites them to engage with the 
text. According Kusiska Rini (2015) in her research, 3-2-1 strategy allows 
students to be active learners to do inquiry of the reading and active constructor of 
understanding the reading. 3-2-1 strategy is one strategy that can be applied to the 
eighth grade students’ of SMP Negeri 12 Pontianak, whose purpose was to 
improve students’ reading comprehension in teaching descriptive text. 
3-2-1 strategy has 3 steps (3 things you discovered,2 interesting things, and 
1 question you still have). (a) first step, 3 things you discovered. This step 
requires students to focus and cite on three discoveries made during reading. 
Because the reading is about the descriptive text, the students are encouraged to 
pay attention to description or the characters of particular thing, place or person. 
(b) second step, 2 interesting things. Students must list two things that stood out as 
being something interesting to them related to general information which the 
students get from the texts. (c) last step, 1 question you still have. Students may 
ask about unclear explanation about the text, or misunderstood or conceptual 
gaps. Students should focus on question that is meaningfull for understanding the 
text.      
The procedures of applying 3-2-1 teaching strategy are clarified into 3 parts. 
In pre reading (exploration phase), the teacher starts the lesson by brainstorming 
students about describing people. Teacher shows some pictures about the 
character of person and lets students guess and increase their knowledge. After 
that, the teacher distributes the reading text, then the teacher shows students 3-2-1 
chart for summarizing the reading. Teacher gives modelling how to complete the 
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chart. In elaboration phrase the teacher puts students into groups. Then, the 
teacher distributes the reading text. Next, the teacher asks students to read the text 
by reading silently. After reading, the teacher gives students 3-2-1 chart and asks 
them to complete the chart. Students may discuss with their pair. After completing 
the charts in group works, teacher and students discuss for the whole class. 
Finally, in pre-reading (confirmation phrase), the teacher asks students to recall 
what they learn by reflection activity. At the end of activity, the teacher asks 
students to answer reading comprehension test. 
To sum up, 3-2-1 strategy allows students to be active learners to do inquiry 
of the reading and active constructor of understanding the reading. Each student 
has their own ideas to write 3 characteristics they describe. 2 general things and 1 
question from the reading. Then students become more confident to strengthen 
and understand the learning process. 
 
METHOD 
The researcher used Classroom Action Research (CAR). Classroom action 
research can be defined as “A process in which teacher systematically investigate 
instructional practices and techniques in order to improve their teaching.” (Hewitt 
and Little 2005:8). Classroom action research is always startedwith a particular 
problem found in teaching learning process that insists to be solved. The solutions 
must be in accordance with the real problem-specific treatment for specific 
problem. Teaching strategy must be more focused on students’ participation and 
teaching learning process must be able to attract the students so that they will be 
motivated to learn in classroom. 
Kemmis and McTaggart in Burn (2010:7) described Classroom Action 
Research into 4 steps in each cycle: planning, acting, observing, and reflecting.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Picture 1: 
 
Adapted from Kemmis and McTaggart1988, as cited in Burns 
(2010:9) 
The researcher followed these steps, and conducted the three cycles. In the 
planning stage, the researcher planned a teaching learning activity to solve the 
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problem found in the previous teaching learning process. The plans include the 
preparation before the teaching learning activity such as lesson plan, teaching 
materials, observation checklist table and field notes. In acting stage, the 
researcher acted as a teacher to teach the lesson that has already been prepared. 
The researcher was helped by an English teacher to observe the classroom 
situation. The researcher acted as a teacher because the researcher was the person 
who found the problem in his previous teaching learning process and knew the 
exact situation in classroom. In observing stage, , the researcher and collaborator 
observed the data to know whether the result is high or low. The data or 
information gathered  in the classroom was noted carefully in this stage. In 
reflecting stage, the researcher got feedback to reflect to the next cycle. The 
feedback is very important in replanning the next action. It can change a certain 
action or add some more actions in order to improve the teaching learning 
process.  
This research was conducted in eighth grade of SMP Negeri 12 Pontianak 
which considered of 36 students. In collecting the data, the researcher used 
observation checklist which was divided in two types : teacher’s performance and 
students’ performance, fieldnote to write notes when teaching learning process 
has been done in order to write the overall picture of Classroom Action Research. 
And test in form of multiple choice consist of 10 questions. 
In the technique of data analysis used in the research are data analysis and 
measurement of mean score. To get students’ mean score was summed and 
divided by the number of students in the class. The formula is shown below : 
 
 
M =    
 
 
 
FINDINGS AND DISCUSSION 
Findings 
After conducting 3-2-1 teaching strategy for three cycles, the students’ 
reading comprehension on descriptive text improved. Moreover, the process in the 
classroom activity also improved from the first cycle to third cycle. Below is the 
further explanation of each improvements Students’ mean score 
Based on the result of the test, the students’ score improved from the first 
cycle to the third cycle. The improvements was shown by the results of students’ 
mean score and also the students who passed the standard minimum score. The 
improvements can be seen in the following charts: 
    ∑X  
    S 
     N 
Note: M  = mean score 
∑X = sum of individual score 
S = number of students 
 (Heaton, 1975) 
 
7 
 
 
Chart 1 
Students’ Mean Score on Each Cycle 
 
Chart 1 above shows the students’ mean score in the first cycle, second 
cycle and the third cycle. As it displayed, there is an improvement from the first to 
the third cycle. In the first cycle, the chart of the first cycle shows 55.55; in the 
second cycle, the chart of the second cycle shows 71.66; meanwhile, in the third 
cycle, the mean score is 75.27.  
Discussion  
The general research question concerned in the improvement of students’ 
reading comprehension in descriptive text after being applied 3-2-1 strategies. 
Then the specific research question was in what ways does 3-2-1 strategy improve 
the students’ reading comprehension on descriptive text. The results showed there 
was improvement on students’ reading comprehension on descriptive text from 
cycle to cycle because 3-2-1 strategy allows students to apply mechanism of 
interactive reading process for understanding reading text. Students combine the 
reading both from bottom-up and top down process. Brown (2007:358) says “A 
combination of top down and bottom up processing is almost always a primary 
ingredient in succesful teaching methodology because both process are 
important”. In relevance with Brown’s idea, the teacher facilitates students not 
only reading aloud the text (bottom-up process) but also reading for understanding 
meaning (top-down process). 
During applying this strategy, based on the observation checklist and field 
notes, the activities in the first cycle did not run smoothly. In the first cycle, the 
students still did not understand about the procedure of 3-2-1 strategy. The 
students also still became passive learners; only few of them who took part 
actively in the activities. Besides, the students’ score was also low and the goal of 
learning did not achieve as expected by the researcher.  The result of posttest 1 
showed that the mean score of the class is 55.55 in which there were only 7 
students who passed the Minimum Mastery Criterion- Kriteria Ketuntasan 
Minimal (KKM) 72 (seventy two). There were only seven students or 19 % of the 
0
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students who got the score above KKM meanwhile the other 29 students were 
below that criterion.  
In the second cycle, the students showed good improvements in the 
activities and their comprehension on descriptive text, as well as the researcher’s 
performances. The students also knew what they had to do in the classroom. The 
students also were more enthusiastic in learning than before. There was a slight 
improvement of students’ mean score from the students’ reading comprehension 
in reading descriptive text in the first cycle to the students’ reading 
comprehension in reading descriptive text in the second cycle.  The data showed 
that the mean score of the previous score was 55.55 and the mean score of the 
students’ reading comprehension in reading descriptive text in the second cycle 
was 71.66. That means that there was 29% of mean score improvement. Since 
many students did not pass KKM and the means score of students were still not 
satisfactory. Therefore, the researcher needed to conduct the third cycle.  
In the third cycle, the students were very enthusiastic in learning the 
descriptive text. All students got involved actively in class discussion to 
comprehend the material. Not only comprehending the information in descriptive 
text but also their comprehension got in better the aspects of reading 
comprehension. The students were very exciting in learning by using the 3-2-1 
strategy. Then many students passed KKM and the students’ score were 
satisfactory. 
Based on the result of the students’ reading comprehension in reading 
descriptive text, there was better improvement of students’ mean score from the 
students’ reading comprehension in the first cycle to the students’ reading 
comprehension in the third cycle. The mean score for the first one was 55.55 and 
the mean score of posttest 3 in the third cycle was 75.27. It means that there was 
35.5% of mean score improvement. The students who passed KKM were 18 
students or 50% of class percentage. It indicated that the first criterion of success 
has been achieved. 
This strategy was considered successful in this research. It was not only 
showed from the process of activities, but also from their comprehension test. In 
process of activity, students could follow and understand teacher’s instruction, the 
students were more active in asking and answering questions from the teacher, 
students brought dictionary, and students applied the 3-2-1 strategy when they did 
the individual test. In comprehension test, the students showed good 
improvement. The improvements were analyzed from their ability in answering 
the question of individual test and the number of students who passed KKM in 
that school on reading comprehension that is 72. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
3-2-1 teaching strategy has improved the students’ reading comprehension 
on descriptive text, on the eighth grade students of SMP Negeri 12 Pontianak. The 
researcher draws conclusion as follows: (a) The student improved their reading 
comprehension from the first cycle to third cycle when teaching descriptive text 
by using 3-2-1 strategy  applied in teaching learning process. The mean score in 
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the first cycle was 55.5 . In second cycle was 71.66  and the last cycle was 75,27; 
(b) Teaching reading comprehension, especially reading of descriptive text 
through 3-2-1 strategy  could positively involve the students in the process of 
teaching learning activity. 
Suggestion 
The researcher would like to give some suggestions as follows: The 
researacher recommends to the English teacher to use 3-2-1 strategy in teaching 
learning process because it is useful in prompting student’s ability in 
comprehending reading text. 
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